U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [] Title | [] Charter [Nlagnet [] Choice

Name of Principal Mrs. Kim Smith
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Frost Elementary School
(As it should appear in the official records)

School Mailing Address 260 Shaw Street
(If address is P.O. Box, also include street addyes

City Frostburt State MD Zip Code+4 (9 digits tota2153%-111<
County__ Allegany State School Code Numb 14MD226PL
Telephone301-68¢-516¢ Fax_301-689-1735

Web site/URL__http://N/A E-mail _kim.smith@aacps.k12.md.

Twitter Handle N/A Facebook Page N/A Google+ N/A

YouTube/URL N/A Blog N/A Other Social Media Link N/A

| have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderDr. David Cox, N// E-mail: david.cox@acps.k12.md.us

(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name _Allegany County Public Schools Tel. 013759-2037
I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mrs. Laurie Marchini, N/A
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 14 Elementgfools (includes K-8)
_ 4 Middle/Junior higtheols

4 High schools
0 K-12 schools

22 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

8 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 9 6 15
K 16 24 40
1 18 19 37
2 15 20 35
3 13 24 37
4 15 25 40
5 13 16 29
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 99 134 233

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

3 % Asian

0 % American Ind@amlaska Native

1 % Black or African American

0 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

95 % White
1 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 6%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

8

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

13

(4) Total number of students in the schoo
of October 1

as 230

(5) Total transferred students in row (3)
divided by total students in row (4)

0.057

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:33 %

Total number students who qualify: 76

If this method is not an accurate estimate of #gnregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 8 %

30 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 4 Specific Learning Disability

0 Emotional Disturbance 18 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
1 Multiple Disabilities 1 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 16

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

13

Paraprofessionals 5

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 18:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 960 96% 95% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes

If yes, select the year in which your school reedithe award.

No X

Page 6 of 30



PART Il - SUMMARY

The highly qualified faculty and staff at Frost Elentary School, along with the support of parentsthe
community, believe that all students need to gnuwliectually, personally, socially and physicallyhe
staff recognizes the value of professional devekanin order to challenge students to discover thei
potential and to achieve success in a safe andgcanvironment. It is our goal to provide diveesif
experiences that will enrich the development ofchildren so that they may become responsible and
productive citizens.

Frost Elementary School, located in Frostburg, Meng, is in western Allegany County. Our studerdyo
consists of approximately 230 students with 33%ho§e students receiving free or reduced mealg On
hundred percent of our faculty is highly qualifi@shd they provide our students with a variety cdliqu
learning experiences and opportunities. High etgtens are in place for both faculty and students.

Frost Elementary School has been named an AlleGamynty School of Distinction on three occasions.
This award recognizes and honors schools for eniphigh performance and significant improvement i
student achievement. We first received this ham@009, when for the first time in Allegany County
100% of all Frost test-takers scored proficienbdath reading and math on Maryland School Assessment
(MSA). We received this honor again in 2011 and2fat being in the top 10% statewide for our
achievements on the MSA. The average overall @esfcy equaled 97.3% in reading and math, surpgssin
all targets as well as exceeding both county aaie siverages. This was a direct result of aciaeting
and learning and our focus on student achieveriéet Positive Behavioral Interventions and Supports
(PBIS) program has acknowledged Frost as a Goldddbr the past five years. To increase academic
performance, PBIS is implemented as a proactiveoagp to foster positive behaviors among our stisden
Recently, Frost Elementary was selected as on& etkools out of over 1400 to receive Blue Ribbon
status from the Maryland State Department of EdocatThe award recognizes consistent high
performance in student achievement in reading aaith.mFrost continuously strives for the developnan
well-rounded students in our quest for academieksuce.

Long standing partnerships with our local middlead, high school and university, foster a strong
educational community. Our teachers and adminestréilize Frostburg State University (FSU) to piae/
unique opportunities and resources for our schBol. instance, football players volunteer to read t
classrooms, the drama department performs a ptayufoschool each year and their Star Lab mobile
planetarium visits our school. The university pd@g a variety of extra-curricular activities aneets that
our students can participate in, both on and ofifnas. Guest speakers for science/STEM lessonsamadrc
day activities enhance our instructional programnsaddition to Frostburg State University, Frdsba
partners with Mountain Ridge High School. Frostlty members mentor Mountain Ridge’s Future
Educators of America students. High school stugleisit Frost to share special community projeloés/t
have designed. National Honor Society studenticjzate as guest readers during American Education
Week. Bands from Mount Savage Middle School andiiain Ridge High School travel to present
performances for Frost students. Collaboratindp wiir local schools integrates positive learning
experiences for our students and establishes a¢nse of community.

Frost Elementary students participate in many comitpservice learning projects to benefit thoseeed.
Canned food drives are held annually to assisl foca pantries. Gloves and hats are collectethen
“Caring Tree” and distributed to families in ned@et supplies are collected for local animal shelte
Students also participate in national programsg, Rennies for Patients and the St. Jude’s Math-@aTto
collect money for cancer patients. These actwitsése student awareness of the importance ofgéor
others.

Promoting education with our students and familesn important tradition at Frost Elementary S¢hoo
Annual opportunities are provided for families bage in learning experiences. Grandparents’ Day
luncheons, parent luncheons and a volunteer bretadfa hosted to show appreciation for supportimg o
school. We plan special learning activities durmgerican Education Week and Read Across America
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week. Dads read to classrooms, families partieipaiVriting Day activities, and veterans are iadiin to
share experiences with students, showing strorgnpand community support. Our active PTA sponsors
many family-oriented events to encourage a posgole®ol community.

Frost Elementary School has fully implemented Mamgls College and Career-Ready Standards which will
be referred to as Common Core throughout this deotimWe continuously strive to increase not only
student achievement, but also student experiersce®la  With the challenging standards and rigerou
curriculum, teachers, staff, parents, and the conityigollaborate to establish a solid foundation of

learning so our students become college and cexady in addition to becoming contributing memlurs
society.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. Frost Elementary School participates in the Ward School Assessment (MSA) which is given
annually to Maryland public school elementary shidén grades 3, 4, and 5. This test assesses the
Maryland content standards in reading and math.M8A test also meets the requirements of the Federa
No Child Left Behind Act. The test results showhwell Maryland children have learned the readingd a
math skills specified in the State Curriculum. MS&ores are reported in terms of basic, proficieot
advanced performance. Basic indicates that astusl@ot passing standards and that more workeésied
to meet grade level expectations. Proficient iagtis that the student is passing standards andassdered

a realistic and rigorous level of achievement. @&ubhed indicates that a student is performing above
standards and is considered a highly challengingexemplary level of achievement. For the 2013
assessment, 97.27% of Frost students scored Adyahae Proficient on the MSA Reading Assessment.
Frost students scored above the state, which wa88®8Advanced plus Proficient. On the Math assessme
97.27% of Frost students scored Advanced plus é¢eafi compared to 78.2% of students in the state of
Maryland who scored Advanced plus Proficient. Quares indicate that our students at Frost are iclgje
well above the standards in the state of Maryland.

B. Frost continues to display excellence in testsults. From 2008-2009 to 2012-2013, Frostdestes
on the MSA Reading and Math tests were >95%, asteg by the state of Maryland. On the 2008-2009
MSA test, 100% of Frost Elementary students scéiddhnced plus Proficient on the state assessment in
both the areas of reading and math.

Our scoring trend for the last five years in Regdor grades 3, 4, and 5 has been to consisterdles
above 95% Proficient plus Advanced. Out of thefiastschool years, third grade has scored 100%
Proficient or Advanced in 2008-2009, 2009-2010,2011, and 2011-2012. Fourth grade received 100%
Proficient plus Advanced three of the last fiveatyears in 2008-2009, 2010-2011, and 2011-2@ifh
grade received 100% Proficient plus Advanced theftaur out of five years. They received 100% 00&-
2009, 2010-2011, 2011-2012, and 2012- 2013. A Bigmit achievement was that all students in Gr&jes
4, and 5 scored 100% in Reading for three yea20@8-2009, 2010-2011, and 2011-2012. Our special
education sub-group scored 100% Proficient plusatded in Reading in grades 3 to 5 for the past five
school years, with the exception of fourth gradeéhan2009-2010 school year. In our FARMS sub-group,
Frost earned 100% in grades 3, 4, and 5 threefdbé dast five years in 2008-2009, 2010-2011, 20411 -
2012.

Scoring trends for Math for grades 3, 4, and 5 H#een consistently high during the last five yeAlks.
grades achieved 95% or higher in Proficient plusaated for the last five years with the exceptib83%
in third grade in 2012-2013. Third grade recei®@0% Proficient plus Advanced two out of the |ast f
years in 2008-2009 and 2010-2011. Fourth gradsived 100% Proficient plus Advanced three out ef th
last five years in 2008-2009, 20011-2012, and 220P3. Fifth grade achieved 100% Proficient plus
Advanced four out of the last five years in 2008202009-2010, 2011-2012, and 2012-2013. The Specia
Education sub-group for grade three scored 100&etbut of the last five school years. Fourth dfial f
grades scored 100% four out of the last five sclgeals. In the years that grades 3, 4, or 5 didcare
100%, the scores were the result of only one stustEing at the basic level. In the FARMS subugro
third grade scored 100% two out of five years, flograde received 100% three out of five years,fiitid
grade achieved 100% four out of five years.

Because Frost has a small overall population, aeyedises in sub-group performance is minimal witia o
one or two students not achieving. Our overaltsg@re consistently high with minimal decreases in
scores. An integral part of our success is basesliostaff's ability to dissect data and plan instion
according to individual needs. Instructional styégs incorporated by our staff include team colfabion,
differentiated instruction, gender-based strategird flexible grouping. We pride ourselves onftwt that
our teachers have high expectations for all andestis are held accountable for their learning, natgas of
individual abilities or socioeconomic backgroundérious programs and rigorous daily instructidowl
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Frost students to be successful on state assessr@emtributing factors for our gains in reading tre
implementation of Fundations reading program, SB#dmg laboratories, and utilizing small group
instruction for targeted students. The contritmifiectors for our gains in math include an increéagbe
use of hands-on math activities, providing chalieagtivities for targeted students, and reteaching
identified concepts after analyzing benchmark data.

Frost attributes our consistent academic succeabhigh scores of >95% to our 100% highly qualifgtalff
of teachers, involved parents, motivated studemid,supportive community. Frost was awarded th@&ch
of Distinction Award three times over the last fiwgars. This recognition is awarded by the Allggan
County Board of Education to recognize achievirtgpsts. Our school received this award in 2008-2009
2011-2012, and 2013-2014 because of Frost's higeanic standards and dedication to achieving
excellence.

2. Using Assessment Results:

At Frost, we center our instruction around asseasnesults to give each student instruction getwerd
advancement of all students including all learrstydes.

Our reading data is analyzed from various formassessments. Our Student Achievement Team meets
monthly to analyze benchmark data to discuss dinerand weaknesses in pre-assessments and post-
assessments. DIBELS assessments are administezedithes per year for all students in grades K-bis
assessment measures oral reading fluency, commiehaetell, phonics and phonemic skills. Studeviie
are “at risk” on the assessments are then prognesgored monthly in order to determine growthodgtr
uses DIBELS assessment results to place studeatmiarvention groups that meet daily for 30 mewiof
intense instruction. Our DIBELS assessment andrpss monitoring allows for flexible grouping of
intervention classes based on individual studeaetiseAnother form of data collection is through the
reading benchmarks, which are administered thneestia year. Reading data for our school is colieatel
analyzed using the county wide Assessment ManageBystem (AMS). The AMS disaggregates data by
scores and skills. This system allows for teacteenalyze the number of students proficient ahéaced
on benchmarks, as well as the percent of eaclquestion answered correctly. Data collected froen th
system permits teachers the ability to documenttieaudk the strengths and weaknesses of skillsderdo
adjust instruction, such as intervention, enrichimand reteaching. Daily instruction is tailored¢@aling to
informal observations, weekly selection tests, emd of unit tests, from the Treasures reading serie

Math data is derived from multiple sources. Prgeasment and post-assessment tests are admintstered
track growth and guide instruction. We use countyewnath benchmarks, teacher created tests, Quick
Checks, exit tickets, and topic tests (book, pgeacil, and computer) from the enVision math senibih
allows for opportunities for reteaching and flerilgroupings. Classroom teachers and the principal
participate in team meetings to discuss progregbsfeachers collaborate to determine weaknesses in
instruction and resources.

Assessment results drive professional developmesisions at Frost Elementary. For example, data
showed a deficiency in a gender subgroup. Thezetarr staff participated in professional developthun
gender study/brain research. Each grade level mexbstrategies to enhance student performanaafdr
gender.

Frost staff believes it is important that we infattme parents, students, and community of students’
academic performance. We communicate with parexlg iibgarding student academic and behavior
performance through the utilization of assignmestehooks. Parent Communication Folders containing
student work, assessments, and school/communitjt®aee sent weekly. We also use the following reean
of communication to keep parents informed: progrepsrts, report cards, phone calls, notes, entddaor
Roll students are listed in the local newspapeest Taking strategies and school performance oM

are shared with parents at PTA meetings.
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3. Sharing Lessons Learned:

Frost Elementary School strives to share successhtegies with colleagues. Our highly qualifetalff is
continually involved in new initiatives to gain kitedge to enhance our instruction within our sch&obst
staff participates in developing and revising cgunirriculum and pacing guides and serves on reeatia
math textbook committees. This promotes activeaboltation between schools and county-wide
consistency for transient students. Through pg#tmon in these committees, it allows our staff to
implement rigorous instruction and to maintain o current practices. Our committee members,
equipped with an understanding of the new curritylshared with the Frost staff important informatio
and dialogue relating to the Common Core, credigtter instruction for our students.

Frost Elementary teachers are involved in cre€®nBM based lessons to prepare our students fagmll
and career readiness. We develop and teach a S&€9drl each marking period. The STEM lessons are
placed on a countywide database to be availaldbdoe with all teachers in the county.

During the past three summers, numerous faculty meesrand the principal attended the Maryland Teache
Effectiveness Academy. Teachers collaborate omibst current shifts in elementary curriculum based
the Common Core in the areas of ELA, Math, STEM bterdisciplinary Studies. These teachers
presented the information to the rest of the fgaditring professional development days. Frost Eteaarg
is a Positive Behavioral Intervention and Suppohios! (PBIS). The philosophy of PBIS is to helpognts
develop self-discipline and to become good citiz&agiether we share this responsibility with ourepds
and community to ensure a safe learning environifieergtudents. Students are recognized for positive
contributions and are given Goodfinder awards basegositive character traits. The PBIS team share
data with faculty on a monthly basis. The team aisets with other PBIS schools in the state taboltate
and share ideas on how to promote positive behawiithin our school. Frost has achieved the guoldrd
multiple times for our PBIS program.

Frost is very fortunate to have a partnership Wwitbstburg State University. We have various insorsc
from FSU come to our school to share their expestigh our students on various subjects. Severtief
professors serve on our School Improvement Tearma@ Action Team, and Partnership Action Team.
FSU’s Appalachian Laboratory instructors have ¢wtated with our teachers to develop STEM based
activities.

4. Engaging Families and Community:

Frost Elementary school works together with farsilie create a strong bond and to host events thoutg
the school year that will promote a partnershithimeducational process. Jump Start Day and Back t
School Night are events which provide parents aittopportunity to strengthen their knowledge inrthe
child’'s current grade level curriculum. Parentdlwement is encouraged in activities such as Wyibay
and interactive homework. Parents gain and uralslgig of expected academic skills. Participaiion
school learning experiences, such as, Acceleratadi€ program, Parents and Literature programn&eie
Fair, field trips, and Dads Read program affordsifiamembers the opportunity to interact with stuide
learning. Our school believes that family invohearhis an important aspect of student achievement.

Community partnerships enhance curriculum aligmsttiction in specific units of study. The Frostbu
City Police Department provides a resource offtodeach our fifth graders the effects of drug @ous
through the D.A.R.E. program. The fifth gradesogbarticipate in the Allegany County Outdoor Sdtato
the Western Maryland 4-H Center. This programmdsescience and social studies learning experiences
that align with the fifth grade curriculum. The MEnd Science Center Traveling Science Prograntlaed
Mobile Science Lab promote collaborative learning anteraction with science experiences for abbof
students. Dr. William Seddon, from FSU’s scienepattment, visits various classrooms and performs
science experiments that focus on grade level atdsdhnd reinforce student engagement. The Paiitner
Ecology and Restoration of Schoolyards (PIERS) rawgsupports our environmental education lessons in
grades 1, 2, and 4. Related investigations addiéesce and environmental literacy standardsirfst; f
second and fourth grade classrooms. The Everditedtage Center provides third grade with expemsnc
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which meet their environmental literacy standarfleese community programs provide real world atitigi
for the students at Frost.

Frostburg Fire Department, local dental technigi&®J Star Lab instructor, Department of Natural
Resource officers, a Kick Master instructor, alovith a large variety of professionals and pareatpsrt
school programs through presentations. Careerf@@asses on career education standards and prowotes
high level of involvement from parents, local busiges. Frost is fortunate to have the supporeaf a
organizations such as, The American Legion, ThafdElub, The Lions Club, and The Frostburg Elks.
Many school programs are enriched by the expesfié@mily and community members.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Frost Elementary School has a reputation of higldemic achievement and expectations. Our staffsvor
collaboratively to offer students the best educagiossible. Math and reading specialists aidachers’
professional development in accommodating all sitgléearning styles. Through weekly grade leeelm
meetings, specialists offer their expertise asheescvoice possible concerns or questions regastudgent
success. Teachers serve on many school-wide cteasind professional learning communities to track
student progress, provide a positive climate fodsnts and staff, discuss ways to involve the conityin
our school, develop strategies to assist identstedents for acceleration or remediation, andtergeas
and activities to incorporate in lessons to redclearners.

School-wide, teachers utilize a 120 minute Readmuyguage Arts block, targeting phonemic awareness,
phonics, fluency, vocabulary, comprehension skiltsting process, and grammar. Teachers provide
instruction to meet the needs of students whikendihg to the Common Core Standards. McGraw-Hill's
Treasures reading series lays the groundwork fademproup and small group flexible instructionudints
are required to answer text dependent questiodsvelop a deeper understanding of rich texts. @sca
teachers realize that no series meets the needidedirners, teachers incorporate Universal De&ign
Learning (UDL) strategies to target specific needaiting is viewed as paramount to success, sative
staffing provides additional support at scheduleiting times.

Pearson’s enVisions math program is the primargue® for Frost's 60 minute math block. Studemes
immersed in rich vocabulary, multi-sensory actestiand various learning mediums to promote and
enhance students’ understanding of the conceptskaligloutlined by the Common Core and Mathemética
Practices. Special Education instructors and rspditialists aid to accommodate the needs of alksts.
Technology infusion allows students to experieneepar levels of understanding which true engagement
and motivation can produce. Differentiation and kgr@up instruction are part of daily routines waiialso
include use of focus walls, number lines, visuas;icharts, and models. Hands-on manipulativeggiro
based problem solving, and writing assignmentaks®@ implemented throughout classrooms.

Interdisciplinary literacy is incorporated througtiohe curriculum. Frost integrates reading anidinvg
skills and strategies in social studies and sciegmatrengthen these skills and to develop deepaeat
understanding. Teachers use resources such ay couriculum guides, the McGraw-Hill Science serie
National Geographic, and internet sources to createls on science investigations. STEM lessonsiaitsl
are developed utilizing real world situations anel 5E Model of Instruction. Social Studies instion
includes use of the Houghton Mifflin Social Studéesies, project based learning, research projextka
and authentic documents, technology, and fine iarts;der to enhance student understanding.

During the 45 minute physical education time, shisl@re expected to master the content knowledge of
each activity while having fun and maximizing paation in a structured learning environment. détus
learn cooperative and team-building activities thé/be able to use in the classroom and througktoeir
lifetime to increase confidence levels and to erape social interaction. The benefits of exeraise
proper nutrition are emphasized to improve physacal mental health.

In the Visual Arts program, students apply theitimeanatical and vocabulary skills to study and poedu
artwork. By studying different artists and replingttheir techniques, students are immersed itotiist
and cultural concepts. Students’ artwork is oftesplayed in local art shows. Artwork is also dised in
the community to promote businesses and eventsasugtorybook Holiday, the holiday tree at Citydela
and Children’s Literature Festival.
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Music instruction is divided into five elementslunding perceiving, performing, responding to music,
creating, and looking at the historical and cultaspects of music. Each lesson is designed tbtéeithe
visual, auditory, and kinesthetic learner. Alldstats have the opportunity to participate in vocal
performances, including Veteran’'s Day dedicatiowjrater holiday program, and performances at variou
PTA meetings. Our third graders also have the dppity to exhibit their recorder skills.

Instrumental and orchestra music instruction isreffl to students in grades four and five. The@autim
is based upon state and national standards. Studmmgive one or two 30 minute lessons per we&kls S
are applied to public performances, including ateniand spring program, and all-county honor
band/orchestra program.

2. Reading/English:

As Frost transitions to the Common Core Standatdslents are immersed in rigorous reading skilts an
activities across the curriculum. With use of Ma@tHill's Treasures Reading series students arbogkp
taught the skills and strategies involved in tlhve ffomponents of reading during a daily 120 minute
English/Language Arts block. Through whole grosmpall group, and differentiated instruction, studen
needs are identified and targeted in order to astvamdividual students to their full potential.

Primary teachers focus on developing studentd'sskilphonemic awareness, phonics, and decoding, in
order to establish a robust reading foundationefisure student success, students receive intevaeoti
enrichment as identified by data collection inchgdDIBELS, student portfolios, work samples, an¢atdo
records, and teacher recommendations. At riskesiisdare provided an additional 30 minute reading
intervention utilizing either Scott Foresman’s FdReading Intervention or Wilson’s FUNdations reei
programs. These programs provide an intensivesfoayphonemic awareness, phonics, and high freguenc
word recognition. Enrichment instruction affordsdents opportunities to develop a deeper undetistgn

of content area curriculum.

Intermediate teachers focus on application of readkills across the content areas. Study of wdeayp
and comprehension intensifies as students enconnaier complex texts. Data contributes to the
identification of students who have demonstratachaded achievement. While these students enjoy
participation in the Acceleration and Enrichmerdad?am, students requiring additional assistanceivec
specialized reading instruction or fluency practiseng SRA and Read Naturally.

Recognizing that writing is an integral part of dhyglish/Language Arts program, our school strives
incorporate writing into all content areas. Usihg 6+1 Writing Traits, students are taught to evfdr
different purposes such as to inform/explain, torfan opinion/argument, and to write a narrativing
textual evidence as needed. Additionally, classroeachers have scheduled support from the reading
intervention teacher and the media specialist.

The importance of reading and writing is emphaskaedncouraging parent and community involvement in
our programs. Parents are invited to participat@any literacy activities including: Writing Daads

Read Program, Accelerated Reader, Project P.Adre(R®s And Literature), Read Across America, and
regularly scheduled homework. Community membess share our dedication to promoting literacy. sero
invites local veterans, Frostburg State Univer&ittball players, and high school Honor Society roers

to read aloud to our students.

Parents, teachers, students, and community meratededicated to providing the very best learning
environment possible for our children.

3. Mathematics:

Rigorous teaching of the Mathematical Framework'soepts and skills is evident throughout Frost
Elementary. Students receive 60 minutes of direttuction daily. To ensure student growth, prd post
test data is analyzed for each domain within ttearf@work. With the use of this informed assessmiat#,
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teachers are able to differentiate instructionugtoflexible grouping to meet the needs of all shid.
Flexible grouping allows the teacher to both reratland accelerate students’ learning, incorpayakia
eight Mathematical Practices.

Teachers strive to move students’ mathematical nstateding from the concrete stage, through the
iconic/symbolic stage, and into the abstract stggemploying many strategies and resources. Fuoreiin
our arsenal of tools is Pearson’s enVision progndrith encompasses Math Start Literature, Pearson
Success Net online tools, center activities anceriss, Common Core Daily Review, and other leveled
resources. In addition all students utilize hamasnanipulatives, teacher made activities, Cenimyes
activities, and various online and computer basedrams.

In keeping with the Math Content Frameworks teasle@nploy a variety of resources and methods to
engage and challenge students. Focus Walls atedoegth an essential question, vocabulary, and rea
world applications for teacher and student refestaén needed. Through the “I Do, We Do, You Do”
modeling technique students are gradually releasbdcome independent learners. In addition, lilexi
grouping of students allows for differentiationitruction to ensure acquisition of skills. Flagrof math
facts is acknowledged to be a vital foundationdl akd is regularly assessed through timed papeci
and online drills.

Math expands beyond the boundaries of the classrddath skills are life skills used throughout the
curriculum. Speaking and writing with math vocalyylis paramount for students to become college and
career ready. Mathematical thinking and skillsaplied to real world situations through crossricutar
STEM lessons and projects. Parental involvemedtsaipport is encouraged through the use of intesact
homework assignments which are comprised of batlddan and written components.

4. Additional Curriculum Area:

STEM education is an approach to teaching andilegthat integrates the areas of science, techgplog
engineering, and math. It focuses on engagemengjuiry, logical reasoning, collaboration, and
investigation. As stated in the Maryland STEM $tnals of Practice, the goal of STEM education is to
prepare students for post-secondary educationrenaarkforce. This goal aligns with Frost’s visitan
provide diverse experiences that will enrich theetleoment of our children so that they may become
responsible and productive citizens, thereforechase to highlight this curriculum area.

The teachers at Frost believe that students shoeutiven the opportunity to practice the essesklls

while learning content. STEM Standards of Pradi@meworks engage students in lessons that fatus o
answering complex questions, investigating glogsliés, and developing solutions for challengesah r
world problems. Teachers design STEM lessons ubm&E Model that support grade level curriculum.
Teacher made lessons are placed in a county widbate which enables teachers to easily sharenkesso
across grade levels and disciplines. A STEM spistiabllaborates to ensure that students are dgtive
engaged in questioning and hands on activitieEEN&EENtric lessons have been created on magneds, sol
energy, wind power, and many other topics covendtie science textbook.

At Frost, STEM education is embedded in all conteatis. STEM lessons are conducted in art, pHysica
education and media classes. Social studies psdpewe been created using technology, engineandg
math. Teachers are able to provide seamless atisinun reading, writing and math during STEM less
as well as incorporating STEM skills into conterdas.

STEM education lends itself to community involvermeRrost is fortunate to be in an area where we ha
access to guest speakers that can enhance the B8&bdMs. Professors from Frostburg State Uniyersit
speak and conduct lessons in astronomy, chemidtidpgy, and the environment with appropriate grade
levels. Civil engineers, natural resource officersvironmentalists and technology specialists also
participate in activities to support STEM lessomifiese professionals also participate in our Cdbegr
Program.
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STEM education increases teacher instructional ewess to students’ reasoning and understanding and
promotes the engagement of student problem solwibile exposing students to STEM lessons this
integration of content and learning increases studehievement. Frost teachers strive to increaskent
awareness in STEM areas while preparing studeritsskills to meet the demands of the global
competitive workforce.

5. Instructional Methods:

World Book dictionary defines instruct as: to gkreowledge to; to show how to do; to teach, tramg
educate. This is precisely what teachers at Hieshentary strive to achieve. They start withphemise
that each child’s experiences and learning stylkenaadifference in their way of learning. Core tiodents’
optimum learning is each teacher’s high expectationeach and every child; they genuinely belighat
all students can and will learn. Instruction iswed as a long-term plan to intellectually, phyijicand
emotionally prepare each child for college or careadiness.

Along with a caring attitude, teachers focus indian on data analysis which allows them to
collaboratively plan lessons that meet the diveesds of all students. At the beginning of eadr,ye
students are assessed using the Dynamic Indiaait@asic Early Literacy Skills (DIBELS). After

evaluation of the data, the principal collaboratéh the reading intervention teacher and classroeanher

to determine the appropriate remediation. One piragrsed is Fundations, which focuses on phonids.ski
Other programs include Early Reading Interventi®@ad Naturally, and SRA Corrective Reading Decoding
Strategies, which support reading fluency and/onm@hension. Students in grades 3 to 5 who require
further enrichment participate in the Acceratiod &mrichment academic program. The Instructional
Consultation Team meets biweekly to assist teadhexrssessing and incorporating strategies foresitsd
needing extra support for math, reading, or belalmoncerns.

Another significant tool used to assess studeribpaance is the County Benchmarks (pretests and
posttests) for reading, math, and science. Readirigests and Math topic tests are also usedsesas
student performance. In addition, cross-curricutarabulary development is integral to our instiorel
program. By using these evaluative tools, teadioetsat classroom performance, individual scores,
specific student objectives and attainment of dbjes. Teachers then use this data to plan foitflex
groupings and learning centers.

Instruction is also enhanced through the use diftelogy. Some websites used include abcya.conty Mat
Magician, enVisions Math, xtramath.org, and stadaim. Safari Montage is incorporated into lessons
allowing new material to be presented in anothetivating way. Other tools of technology include
SMART board, SMART table, document camera, a compab and mobile laptop carts. Each classroom
is equipped with two student laptops. With the efseechnology, teachers are able to differentiate
instruction by engaging students in research, tengskills practice, and critiquing and evaluatimgtten
responses.

6. Professional Development:

Frost Elementary School’s professional developrgeats provide teachers and staff members with
necessary strategies to facilitate classroom iottmu which enhances student learning. Teachegagmin
self-directed learning that promotes academic |scaeross the curriculum. Frost educators ppatieiin
state, county, and school-based training to adddessified needs and help obtain achievement goals
Allegany County has also adopted a new teacheuatrah process which includes a pre-conference,
evaluations/observations by both the supervisomaimtipal and finally a post conference. Additdiy,
portfolios and Student Learning Objectives (SL@ aeighted in the formal evaluation. This rigorous
process ensures the teachers at Frost are usingrhesces when delivering instruction.

Professional development opportunities play an maod role in school improvement at Frost Elemgntar
School. To begin the school year, Allegany Coun8tperintendant’s Advance and the Maryland’s
Educator Effectiveness Academy provide trainingsmiool leaders share with teachers and staffe@ihar
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ELA, Math, STEM and Interdisciplinary Literacypios assist teachers in the school-wide implemiemtat
of the Common Core Standards.

Colleagues collaborate to build a shared understgrud effective practices to support and improtedent
learning through grade level weekly team meetirgdd during the school day. Reading, math and STEM
specialists are often scheduled to join team mgetio broaden teacher learning, which supports dethe
and enrichment support services. This professideatlopment is related to topics which assist teeth
transition to the Common Core and contribute tostiecess teachers have in promoting student lgarnin

Professional learning communities (PLC) engageltaborative learning and research to improve
instruction and student achievement. A PLC inclgdur classroom teachers, a special educatiomégac
media specialist and the principal has been creatddocuses on the Universal Design for Learning
(UDL). Research and MSDE webinars help promoteudision concerning student learning styles. An
additional PLC consisting of classroom teachemliregy specialist and principal address instructborl
Traits of Writing has been explored by our teaclagid has promoted school-wide writing strategies th
students can utilize when addressing their respantxt. Teacher collaboration provides oppottasito
strengthen instruction to ensure that the needd efudents are being met.

Various professional development training prograiftey teachers to gain expertise in areas related t
specific school needs. For instance, teacherscattenMaryland Model for School Readiness (MMSR)
training to assist with the implementation of tlaely childhood program. County workshops provide ou
Acceleration and Enrichment teacher with specidliagowledge for working effectively with high
achieving students. Maryland Coalition for InctusEducation (MCIE) assists our special education
teacher with instructional and program needs. lieiitnal Consultation Team (ICT) trainings asdist t
team in helping teachers meet the needs of targatelénts. Faculty members participate in cunsicul
trainings and assist in curriculum developmentignanstruction to the Maryland College and Career
Ready Standards.

On-going professional development is considerdgktan intricate part of Frost Elementary School’s
commitment to student success.

7. School Leadership

A real strength of Frost lies in the collectivestats of an exceptionally well-trained and dedicaézathing
staff. Purposeful observation of instruction andleation of teachers provide insight to our indimal
program and its needs. Monthly progress monitoalfmyvs school leaders to collaborate on the use of
appropriate intervention experiences for targetedents and sub-groups. The principal facilitates
opportunities with staff to analyze assessment dgtapings, and instructional needs to meet tlasgof
our teachers.

Professional development orchestrated by the pahessists teachers with transitioning to the Comm
Core Standards and achieving goals identified mSmhool Improvement Plan. Weekly grade level team
meetings, often involving reading, math, and STHEMcialists, assist teachers in providing a rigorous
curriculum that provides students with a varietyeafrning experiences and opportunities for academi
growth. Shared efforts of Frost school leaders idmprofessional development opportunities relaved
research-based teaching strategies that will becleBsroom instruction and student achievement.

Frost's four effective teams of teachers, pareamd,community members provide shared decision rgakin
opportunities that promote a successful learnimgroanity.

Our School Improvement Team analyzes data, ideatfthool strengths and weaknesses, develops the

school improvement plan, addresses school acaderaits and shares school scores and goals with
teachers, parents, and community members.
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Our Student Achievement Team comprised of teadpresentatives from each grade level, K-5, examines
grade level data collected from reading, math anehse county benchmark assessments which are
analyzed to evaluate student achievement and éordiete school-wide trends. Connections betweenegrad
level skills promote discussions related to studiesntning. This team plans school-wide activiti@s t

promote parent awareness of educational strategies.

Our Climate Action Team enhances the atmosphepero$chool. Activities are planned to support teash
and staff, like salad day and chocolate day. Evar@scheduled to promote character trait develapme
such as food drives, St. Jude’s Math-A-Thon, PenfaePatients, to support the community.

Our Partnership Action Team plans a variety of évéminclude family and community members.
Activities include Veterans Day Readers, Americaucation Week, “Read Across America,” “Excellent
Attendance,” “Dads Read to Succeed,” and “Jump’Stangram. Parent and community involvement is
beneficial to our school program.

School Action Teams and Frost leaders use the Eshagion to help guide instruction and focus guhool

on academic achievement for all learners. High etgtiens are held for students, faculty, staff, and
administration at Frost Elementary School.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade:3
Publisher: Pearson

Test: Maryland School Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 93

97

100

97

100

% Advanced

33

72

81

69

55

Number of students tested

45

32

37

38

31

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

86

75

100

89

100

% Advanced

31

50

67

56

60

Number of students tested

16

12

2. Students receiving Special
Education

% Proficient plus % Advanced

78

50

100

100

100

% Advanced

22

50

50

20

33

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanceq 93 97 100 100 100
% Advanced 30 73 78 71 50
Number of students tested 40 30 32 35 28
10. Two or More Races

identified Students

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1: Other 1

% Proficient plus % Advanced 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2. Other 2

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade:4
Publisher: Pearson

Test: Maryland School Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 100

100

97

97

100

% Advanced

80

76

83

69

67

Number of students tested

30

37

35

35

36

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

100

100

88

83

100

% Advanced

33

60

63

67

64

Number of students tested

15

11

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

100

50

100

% Advanced

100

60

50

71

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

% Advanced

[ 0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 100 100 97 97 100
% Advanced 82 76 82 66 67
Number of students tested 27 33 33 32 36
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade5
Publisher: Pearson

Test: Maryland School Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 100

100

97

100

100

% Advanced

66

77

53

58

58

Number of students tested

38

31

38

40

38

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

100

100

90

100

100

% Advanced

27

38

20

56

42

Number of students tested

11

10

12

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

67

100

100

% Advanced

75

33

33

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

% Advanced

[ 0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 100 100 97 100 100
% Advanced 70 76 47 59 59
Number of students tested 33 29 34 39 36
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade:3
Publisher: Pearson

Test: Maryland School Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 96

100

100

100

100

% Advanced

33

63

49

45

52

Number of students tested

45

32

37

38

31

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

94

100

100

100

100

% Advanced

19

50

33

33

60

Number of students tested

16

12

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

100

100

100

% Advanced

11

25

20

33

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

% Advanced

[ 0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 95 100 100 100 100
% Advanced 35 60 53 46 54
Number of students tested 40 30 32 35 28
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade:4
Publisher: Pearson

Test: Maryland School Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced

97

100

100

97

100

% Advanced

60

70

51

49

39

Number of students tested

30

37

35

35

36

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

67

100

100

83

100

% Advanced

33

53

38

33

27

Number of students tested

15

11

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

100

50

100

% Advanced

100

60

29

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

% Advanced |

0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 97 100 100 97 100
% Advanced 59 76 49 47 39
Number of students tested 27 33 33 32 36
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade5
Publisher: Pearson

Test: Maryland School Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 100

100

100

98

100

% Advanced

92

81

82

80

82

Number of students tested

38

31

38

40

38

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

100

100

100

100

100

% Advanced

73

50

90

56

68

Number of students tested

11

10

12

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

100

100

100

% Advanced

100

33

40

50

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

% Advanced

[ 0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 100 100 100 98 100
% Advanced 90 79 82 82 83
Number of students tested 33 29 34 39 36
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES:
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